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“Goal Setting”
OBJECTIVES:  The students will be able to:
· Demonstrate setting reachable goals (goals that are: important to the goal setter, stated positively, specific and possible).

· Differentiate between reachable and unreachable goals.

· Develop personal goals.
ACTIVITIES:

1. Graduation Day
2. My Goal Worksheet

3. In the Way
PA STANDARDS:
10.1.9.  D.  Analyze prevention and intervention strategies in relation to adolescent and adult drug use.

· decision-making/refusal skills/ goal setting

· situation avoidance

· parent involvement

10.1.12.  D.  Evaluate issues relating to the use/non-use of drugs.

· psychology of addiction

· social impact (e.g., cost, relationships)

· impact on the individual/ community
LEARNING TARGET:   Goal Setting and Coping Skills
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Answer the following questions:

	This weekend I plan to:


	

	Over winter break I would like to:


	

	Next summer I plan to:


	

	When I graduate high school, I would like to:
	

	I would like to get a job as a:


	

	I would like to get married at the age of:


	




Opening Discussion Questions:

· Does everyone want to graduate?

· Why do you want to graduate?

· What are you going to do or accomplish after you graduate? 

Have students start thinking about their graduation day: 

Share the stories with class about William, Tina and Brian

Group Work:  

In groups have students discuss what happened to each of these students over their 4 years in school.  Share with class.

After discussion read what really happened to the three students

Have students write a goal for this school year; for example, what goal did William have that helped him in high school.  They will need paper.
Closing:

Have students complete the In The Way worksheet

Home Assignment #1:
Below are the Too Good lesson specifics.
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My Goal

Think of a short-term goal you would like to accomplish this school year and write it here.

e e

Six Steps to Reaching Your Goals

It's easier to get things done when you know what you are working toward and have
a plan to get there.

Discuss what you think happened in the
lives of William, Tina, and Brian during
the past four years. What did they do
or not do that determined where they
arée on graduation day? Write your
answers on the lines provided.

Name It

The goal you name must meet these
four Goal-Naming Criteria

@ Prersonal

The goal you set must be your goal. It must
be something that you want to accomplish.

Possible

You must have the time and resources
necessary to accomplish the goal.

% Positive
State your goal as a positive action.
“{ will” rather than “1 won't.”

Specific o S
The goal you name must be something . i
measurable so you know when you have e

successfully completed it.
potential but didn’t develop i

any of her skills or talents. ;

Picture Yourself Reaching What did Tina 86 during
- high school?
Your Goal

o

1. william is graduating at the
head of the class. He earned
leadership and basketball
awards during high school.
What did William do during
high school?

2. Tina is graduating, but just
barely. She had a lot of

Think How to Do It | e

Putting the Plan into Action 3. Brian isn't at graduation.

List the action steps you will need to take to reach your goal.” What did he do or not do

|

that led to where he is 1

1, . on graduation day? |
i

|

Celebrate Your Success

|
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Use the clues to find the eight internal obstacles in the word search and circle your answers. Then, write the eight internal
obstacles on the eight numbered lines below, Review the solutions bank at the bottom of the page and select and write down

two solutions for each obstacle.
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Searching with Clues

1. Putting things off until the last
minute

2. Difficulty making decisions

‘3., Cell phones, TV, video games,
friends, or social media

4. Messy, out of order

acking drive and enthusiasm

8. Feeling of annoyance when things
don‘t go as you expected

MBI NOOWMECS——m
dwnzZzZ2rnNnzZmPpcCc—m<NX

1 5.

2. Y 6. - ] -
3. ) - 7. § - -

4 ) ~ 8. ] -

WEEEE S
s Get excited about your goal
* Put things where they belong‘ * Accept responsibility for your

« See difficulties and actions or inactions
failures as opportunities

* Get rid of clutter
s Relax

* Set Deadlines

* Put away the cell phone

¢ Learn to make
responsible decisions

\.

-
¢ Make a to-do list

¢ Think positively

* Take the first step

¢ Turn off the video game

* Reduce your number
of choices -

¢ Be honest with yourself and others

» Focus on what you can do right
now

« Identify the reason for your
feeling

* Ask for help

e e EE
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Who’s in Charge Here?
OBJECTIVES:  The students will be able to:
· Demonstrate the ability to apply the steps of an effective decision-making model.

· Predict the consequences of decisions on self and others

· Recognize personal responsibility for the outcomes of decisions

· Use decision-making and problem-solving skills to reach a desirable outcome

· Examine the effects of influence on decision-making

ACTIVITIES:

1. Picture Day

2. Practice, Practice

3. Influences

4. Pick and Choose

PA STANDARDS:

10.1.12. D  Evaluate issues relating to the use/non-use of drugs.

· psychology of addiction

· social impact (e.g., cost, relationships)

· laws relating to alcohol, tobacco and chemical substances

10.2.12. D.  Examine and apply a decision-making process to the development of short and long-   term health goals.
 10.3.12. A.  Assess the personal and legal consequences of unsafe practices in the home, school or community.
· loss of personal freedom

· personal injury / impact on others

· loss of income / loss of motor vehicle operator’s license
Learning Target:  Decision Making and Problem Solving Skills
[image: image14.wmf]

List at least 2 of the decisions that you have to make every:

Day:  __________________________________________________ 

Week:  _________________________________________________ 

Month:  _________________________________________________


Opening: There is a power point with this lesson?
Have students answer the instant activity.  Short discussion.

SQUARES:

Working alone have the students look at the squares diagram for 15 seconds.  Ask how many squares they counted.  Usually the will see 16-21.  Put the picture up again and have them recount there are 30.  Show the answer key at the end.

Discussion: 

· When we make decisions quickly we don’t always consider all the possible outcomes.

· When we make decisions we may react quickly and not think about all the possibilities.

· Often we react quickly without stopping to think first

Picture Day:  
Discuss:  What decisions can be made quickly?  Why do people avoid making decisions altogether?  

Pick 6 volunteers to read the role play “My Yearbook Picture: A Short Horror Story.” 

Discuss:  What was the problem with Howard’s approach to making his decision about picture day?

Henry’s Dilemma

· Display the decision making model (media disc segment 4)

· Henry’s Options 

3. Influences:  Game:  Deciding Factor:  What could influence decision making?  See specifics in the lesson description 3. Influences.  
Closing:  Pick and Choose worksheet 
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Rationale

Adolescents equipped with decision-making and problem-solving skills are more likely to make
confident, healthy decisions and avoid negative consequences. The ability to stop and consider
the positive and negative consequences of decisions mitigates impulsivity, keeping actions
consistent with short-term and long-term personal goals.

Leadership and Character Development

This lesson promotes these character traits:

Courage Self-discipline Responsibility

Objectives

Following this lesson, the student will be able to:

¢ Demonstrate the ability to apply the steps in the Decision-Making Model

¢ Predict the consequences of decisions on self and others

¢ Recognize personal responsibility for the outcomes of decisions

* Use decision-making and problem-solving skills to reach a desirable outcome
* Examine the effects of influence on decision-making

Activities

1. Picture Day ....
2. Practice, Practice .
3. Influences
4. Pick and Choose .

Materials

In this esson, you will need:

¢ Student Workbook pages 4-5

e Square Deal, Media Disc Segment 3 (in your kit)

¢ Decision-Making Model, Media Disc Segment 4 (in your kit)

¢ My Yearbook Picture: A Short Horror Story Role-Play Cards (in your kit)
¢ Deciding Factor Game Cards (in your kit)

* Square Deal Answer Key, Teacher’s Manual page 49

¢ Bring It Home Newsletter Issue 2, Teacher's Manual Appendix

Before You Start
» Distribute the Student Workbooks at the beginning of the lesson.

* Prepare the Media Disc, segment 3: Square Deal for display in Section 1: Picture Day.

® Prepare the Media Disc, segment 4: Decision-Making Mode! for display in Section 2:
Practice, Practice.

* Review the Deciding Factor Game Cards and lesson script on Teacher's Manual page 46.
¢ Prepare Bring it Home 2 newsletter. Distribute at the end of the lesson.

15 minutes
..10 minutes
..15 minutes
10 minutes
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1. Picture Day

In our last lesson, we discussed the steps to reaching a goal. You named a personal goal and
wrote action steps to reach it. Did anyone complete one or more of the action steps you listed
on workbook page 27 % Encourage student response. Did anyone encounter any obstacles,
and if so, what did you do to overcome them? % Encourage student response.

As you work to reach your goals, you will make decisions along the way. The choices you make
affect how and if you reach your goals. Some decisions are okay to make quickly. Others require
more consideration.

Open your workbooks to page 4 to the section titled “A Square Deal.” I'm going to give you
five seconds to review an image to identify the number of squares depicted in the image.

When you have your number, write it down in the Five Seconds space at the top of the page

in your workbook. 2 Display the Square Deal Round 1 image, Media Disc Segment 3. Allow § seconds
for students to look at the image and then remove the image. How many squares did you find?

® Students usually say 16, 17, and 21.

Now, I'm going to give you one minute to review the image again to consider any possibilities
you may have overlooked. Write down the number of squares you counted in the space marked
one minute. % Display the Round 2 image and allow one minute for students to studly the diagram.
How many squares did you find this time? % Answers should be closer to 30. Display Square Deal
Answer Key.

Excellent! Why could you find more squares the second time? % We had more time to think.
More time allowed you to consider more possibilities. How would taking more time affect
decision making? % /f we take time to think about our decisions we may consider more possible
options and consequences.

What decisions can be made quickly? # What to eat for lunch; what to wear to school; what to have
for breakfast; etc. That's right; the decision of what socks to wear with your outfit does not have
major consequences. However, deciding not to monitor your finances and just hoping for the
best when you spend money presents significant consequences.

Sometimes people avoid making decisions altogether. Why do people avoid making decisions
sometimes? e /t’s too stressful; they feel overwhelmed; they are afraid of making the wrong decision.
Either they find the options and consequences overwhelming, or they don’t take the situation
seriously enough to figure out the best thing to do. However, avoiding the decision doesn't
make it go away. If you ignore it, who or what ends up making the decision? ®& Friends, family,
circumstances, life, etc. That’s right; the circumstances or the other people involved will decide
for you.

Let's take a closer look at how this can happen. | need six volunteers to read a role play titled
“My Yearbook Picture: A Short Horror Story.” Pay attention to the approach Howard takes
to picture day. Consider how he feels about the outcome.

% Call on several student volunteers to come to the front of the classroom to read for each role.
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Cast of Characters:

Narrator » Bella  Nikki » Howard * Blake * Bus Driver

Narrator:

Bella:
Nikki:
Bella:
Howard:
Bella:
Howard:
Blake:
Howard:
Blake:

Nikki:

Blake:

Howard:
Narrator:
Bus Driver:

Howard:

Narrator:
Howard:
Narrator:

Bella:
Narrator;

Y Bella:
Howard:

P
h

Oh picture day, where is your mercy? You publish nightmares on the pages
of a book meant for happy memories. Who can escape your horror?

Yay! Tomorrow is picture day!

I've had this planned for months.

You're gonna live by the code this year, right Howard?

What code is that Bella?

Love never dies and neither does your yearbook picture, so stop to think about it!
Whatever. I'll deal with it later.

Famous last words.

What do you mean?

Think of the man behind the camera as an evil wizard. He captures your weakness
and uses his bad lighting to preserve your flaws. Trust me, man. You don’t want
to regret your yearbook picture. That memory never goes away. You need to
make some decisions now.

I've decided exactly what I'm going to wear—something classic so my image
is timeless.

! got my hair cut a week ago. | decided not to wait until the day before
or the day of to have good hair!

Whatever. It's one picture and no one is even going to notice.

Poor Howard isn’t thinking through the grim results of a bad decision on picture
day. He wakes up the next morning, grabs whatever is clean, and runs out the
door to catch the bus. The bus driver notices Howard's wrinkled t-shirt...

“Failure is not an option.” What an inspirational phrase, Howard. Not many
kids want to inspire others like you do. Your parents must be so proud.

Thanks!

Later, while waiting in line to get his picture taken, Howard remembers he didn't
brush his hair.

No worries... I'll just use this little comb from the basket—courtesy
of the photographer. And Blake thinks he's evif?

When the photographer calls, “Next please!” Howard licks his hand, pats down
his hair, and swipes it to the side with the comb. As Howard makes his way
to sit before the camera, Bella notices his t-shirt.

Oh no! Howard has words on his shirt! Worst. Mistake. Ever.
Bella desperately tries to get his attention. ..
Pssst... Howard, turn your shirt around.

What? | can’t hear you.
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Narrator: Just as Howard looks over at Bella, the photographer says, “Smile.” In a split
second, picture day is over. When the day comes for the homeroom teacher P

&

to distribute the yearbook pictures, Howard is devastated. His hair is shellacked
to the side and he's not even looking at the camera. But do you know the worst
part? The only word showing from his “Failure is not an option” t-shirt is...

Everyone: “Failure.”
Narrator: Howard falls to his knees.
Howard: Nooooooooo! Why didn’t | think this through? | should have stopped to think
about my options.

¥ Thank the student volunteers and have them return to their seats.

What was the problem with Howard’s approach to making his decision about picture day?

& The problem was he didn’t make any decision, he just let picture day happen. How did Howard feel
about the outcome of not making decisions about picture day? ® Devastated. What changes
to Howard’s decision making would you recommend? & 7o take it seriously; to think through

the consequences of not making a decision; etc. Excellent!

2. Practice, Practice _
% Display the Decision-Making Model, Media Disc Segment 4 and refer to it as you discuss the steps.

In life, especially as you become adults, you‘re going to have to make a lot of decisions. How
we approach these decisions can move us closer to, or further away from, reaching our goals.
Some people make decisions through trial and error, but there is an easier, less risky way

to make good decisions.

How many of you have made a bad decision before? % Encourage student response. Look at the
section in your workbook to the left of “Henry’s Dilemma.” This model will help you understand
the framework for making good decisions. Like anything else, if you want to do it well you need
to practice. The more you practice the more the process will become second nature to you.

What is the first step to take when faced with a decision? & Stop. Before making a decision,
take a moment to process the choices at hand. What could happen if you act too quickly?
& You might regret the decisions you make.

The next step is to Think. What are some things to consider before doing anything? & The choices
and the consequences of each choice; what'’s best for you now and in your future; what might be influencing
your decision, how your decision might affect others. Excellent!

After you have evaluated the consequences of each option and considered your future and
how your decision might affect others, what will you do next? ® Act That's right; act out
the best plan.

Once you‘ve made your decision and acted out the best plan, the final step is to Reflect. What can
you learn from reflecting on a decision you've made? & /f you made the right decision; if things went
the way you wanted them to go; if things turned out the way you planned; consider What to do differently
next time.

Let's put the decision-making steps to work. Look at the section in your workbook titled “Henry’s \ ;
Dilemma.” Let's read the scenario. ¥ You may choose to read the scenario aloud or select a student
to read the scenario aloud.
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On the first day of this new semester, Henry reads his science syllabus and sees the dreaded
words “group project.” Henry doesn’t like group projects much; they usually mean double the
work for him. However, the groups are pre-assigned, and Charlotte is in his group. Charlotte
lives in his neighborhood, and Henry is head over heels for her. In fact, Henry plans to ask
her to the prom. Henry thinks, “Maybe this group project won’t be so bad after all.” This
may be a way for Henry to meet some new friends and get to know Charlotte better,

Two weeks come and go, and, as he anticipated, Henry's group members are not putting forth
much effort. Amelia announced early on, “My schedule is crazy,” so she has not been to any of
the group meetings. Devon seems to always cancel at the last minute, and, although Charlotte
does some work, it hasn't been enough to make a good grade.

Henry's dilemma...

Henry needs to make a good grade on this assignment. He is thinking about talking to the
teacher about being assigned to a different group. Should Henry ask to be reassigned or not?

In order to make a good decision, Henry must first stop to give himself time to think about
his options and their consequences and how they will affect his goals.

Look at the next section titled “Henry’s Options.” What are the two options listed in your
workbook? & Ask to be reassigned to a new group; do not ask to be assigned to a new group. Think
about Henry's options and write the possible negative and positive consequences for each one.
Consider which option would be best for Henry now and for his future as well as how each option
might affect the people around him,

B Allow time for students to complete the activity.

Let’s look at Option 1. What are the possible positive consequences of Henry asking to be assigned
to a new group? & He might get a better grade, he is proud of his speaking up; the teacher knows
he cares about his grade; efc.

What are the possible negative consequences of Henry asking to be assigned to a new group?
& The new group might be just as bad or worse than his original group; he might get a bad grade with
the new group; the people in the first group might get mad at him; he won't get to know Charlotte;

he won't have a date for the prom; etc.

What are the possible positive consequences of Henry not asking to be assigned to a new group?
& Charlotte goes to the prom with him, he becomes friends with other people in the group; etc.

What are the possible negative consequences of Henry not asking to be assigned to a new group?
¥ He gets a bad grade; the students in the group blame Henry for the grade they get; Charlotte doesn't
go to prom with him anyway; etc.

Each option has consequences both positive and negative. Now that we have explored the parts
of the Think step, which option is best for Henry? X Student answers may vary. What would

you do if you were Henry in this situation? ® Stay in the group because | like to be the leader; stay
in the group and talk to the members about working together; ask to be reassigned because my grades
are important to me; etc. Excellent!
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3. Influences

Many things can influence the decisions you make. What could influence your decision making? £
% Friends, media, family members, goal; etc. Are these influences always positive? & Not always. )
When you consider what'’s influencing you, you can then determine if the influence is positive

or if it is pushing you to do something you don’t want to do. Remember, no matter the influence,

you are responsible for the decisions you make.

We are going to play a game called “Deciding Factor” to identify the various influences on our
decisions. The goal of the game is to be the first team to get four cards with the same category

of influences. Let’s review the categories of influences listed in the “What's Swaying You?” section
on workbook page 5. The categories are: Values, Goals, Media, Experience, Peers, Family, and
Emotions. Use this list to help you identify the categories as you play the game.

Each team will start with four Deciding Factor Cards. To start the game, review your cards

and identify any scenarios with matching influences. For example, W Read two influence cards
to the dlass and allow students to determine if they match. If you have cards that match, your team
will probably decide to collect that particular category. You must also select a card that doesn’t
match to discard and be ready to pass it to the next team.

Each team can only have four cards at one time. If the card passed from another team matches
the influence category your team is collecting, keep it and pass a card that doesn’t match
to the next team. Cards can only be passed one at a time on your turn.

When your team has four influences of the same category, raise your hands.

When | say, “Go,” you will pass your first card and collect a card from another team. You will have
30 seconds to read the new card aloud to your team, determine the category of influence, and
identify a card to pass. After 30 seconds, | will say, “Pass.” This will be your signal to pass a card
to the next team. Are there any questions? % Allow time for students to ask questions.

3 Divide the class into seven teams, one for each Influence Category. Determine which direction teams will
pass the cards. Shuffle the Deciding Factor Cards and distribute four to each team. Allow time for students
to review their cards and then start the game. To keep the game moving and teams passing at the same
time, allow 30 seconds between each pass and then say, “Pass.” Play a second round if time allows.

% When a team has four of a kind, ask the team to read the numbers of their collected cards to confirm they
are all in the same influence category. The correct categories are listed below. If the cards do not match,
continue playing the game until a team has correctly identified four of a kind.

Media Values Goals Emotions
3,12, 18, 27 1, 7,15 23 2,11, 21,28 4,6, 8 26
Experience Family Peers

10, 13,17, 22 5 14, 20 24 9, 16,19, 25

% Allow time for students to play the game.
% Collect the game materials.

Think about the last time you made a decision. What influenced your decision? % Encourage

student response. Was the influence positive or did it push you to make a wrong decision? {
3 Encourage student response. If you consider the influences on your decision before you make

it, you will be more likely to make the best decision.
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Feelings 101:  Identifying and Managing Emotions
OBJECTIVES:  The students will be able to:
· Demonstrate strategies to identify and manage emotions

· Discern the emotions of others

· Demonstrate ways to communicate

· Analyze how emotions and self-awareness influence decision making

· Relate managing emotions to success in life

ACTIVITIES:

1. Emotions and Decisions

2. The Struggle is Real

3. Let’s Face It

4. The Rest of the Story

PA STANDARDS:

10.1.9.  GRADE  9

A.  Analyze factors that impact growth and development between adolescence and adulthood.

· interpersonal communication/relationships

· risk factors (e.g., physical inactivity, substance abuse, intentional/unintentional injuries, dietary patterns)

D.  Analyze prevention and intervention strategies in relation to adolescent and adult drug use.

· decision-making/refusal skills

· situation avoidance

· goal setting

· professional assistance (e.g., medical, counseling. support groups) / parent involvement
LEARNING TARGET:  Recognize that emotions influence their decisions. Emotional self-awareness creates internal capacity to understand and identify how one responds to internal and external influences.  
[image: image26.wmf]

What role do you think emotions should play in our decision making?  

What does it mean to be emotionally self-aware? 



The Struggle is Real:

· Worksheet: The Struggle is Real. 

·  Review the emotions listed and when you experienced one. Rank emotions 
· Next section of worksheet:  Feelings? What are those? 

· In Groups:  read scenarios and consider the emotion and what it tells you. Student discussion
Have students think of a situation they have been struggling with emotionally, write down and work on the action steps they can take. 
Let’s Face It:  recognizing emotions of others
· In pairs have students work on their ability to detect emotions by interpreting facial expressions.  
· Hand out “About Face”

· Partners mimic the expression and choose what each is expressing.  

· Have them pay attention to small details:  May have to show picture on white-board. 

· Review answers:  Media Disc Segment 5

· Tally scores:  #’s are in the lesson

· Read scenarios and have them consider how they should respond.  Display Media Disc Segment 6: Anger facial expression image.
Closing:  The Rest of the Story: 
Read the last scenario and discuss reactions to Nora in that situation
Below are the Too Good lesson specifics.
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1. Emotions and Decisions

In our last lesson, we talked about making good decisions. We examined the effect the decisions
we make have on our ability to reach our goals. We also explored the effect influences have

on the decisions we make in the game “Deciding Factor.” What are some of these influences?
% Friends, media, family, peer pressure, fitting in, popularity, emotions, etc. Excellent! We make
better decisions when we consider what's influencing us.

Today, we are going to take a closer look at how emaotions influence both our decision making
and our behavior. What does it mean to be emotionally self-aware? & We can recognize how
we are feeling in the moment. That's right; emotional self-awareness is our ability in any moment
to recognize our feelings and motivations. Being self-aware helps us step back, evaluate what
we are feeling, and then respond appropriately. Who can tell me what social awareness is?

$i \We can recognize how others feel and the motivations behind their behaviors, When we apply
the concepts of self-awareness to the behaviors of others we are socially aware.

2. The Struggle is Real

What role do you think emotions should play in our decision making? % Encourage student
response. Our emotions work as a feedback system to help us evaluate ourselves, our experiences,
and our relationships. However, for many of us, identifying exactly what we feel can be tough.
Why is that? # Emotions can be negative or overwhelming; people may judge you; too many emotions
at once can be confusing.

Some emotions can be uncomfortable, and we may suppress or ignore them rather than feel
them. What can happen if we ignore our emotions? ® Unresolved emotions build up and eventually
will affect our decision making and behavior. Ignored or suppressed emotions negatively affect

our decision making and behavior.

Open your workbooks to page 6 to the section titled “The Struggle is Real.” Review the emotions
listed and think of a time you experienced each one. Then, choose six emotions and decide
which have been the easiest for you to manage and which have been the most difficult.

Rank the emotions on a scale from zero to five with zero representing the emotion easiest

for you to manage and five the emotion most difficult. Be prepared to explain your answers.

B Allow time for students to complete the activity.

Which emotions are easier for you to manage and why? % Encourage student response.
Which emotions are more difficult to manage? % Encourage student response.

The first step to processing your emotions is to understand their purpose so you can make use

of that information and can take a healthy action. Look at the next section titled “Feelings?
What are those?” For each scenario, consider the emotion and what it could be telling you. Then,
choose a healthy response or create your own. There is no right or wrong answer. Be prepared
to share your answers. % Allow time for students to complete the activity and share their answers.

1. You keep having the same nightmare about showing up to a Literature 101 exam you didn’t
study for. You are afraid you won't pass the class. What is your fear telling you about
the situation and what healthy action could you take?

Which healthy action did you select for number one? % Encourage student response. It can be y
unpleasant to be afraid, but fear alerts us to danger and pushes us to think more carefully about N
a situation. Fear can push us to build up the courage to overcome a challenge.
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2. You've been so envious of your friend lately because he really knows how to talk to people.
People comment on how attentively he listens and how he seems to care for the person
he speaks to. What is your envy telling you and what healthy action could you take?

Which healthy action did you choose for scenario two? % Encourage student response. A little
bit of envy can inspire us to make a positive change or to develop a quality or skill we admire
in someone else. Unmanaged envy, however, can be destructive, creating feelings of shame
and frustration that can push us to complain or seek revenge.

3. You feel incredibly sad lately because the person you have been dating for over a year is moving
out of state. What is your sadness telling you and what healthy action could you take?

Which healthy action did you choose for scenario three? % Encourage student response. That’s
right; sadness can make us sensitive to the idea of loss so we appreciate the things or relationships
we have now.

4. You are anxious to show off your mad jump-roping skills in PE. because you think this is your
ticket to popularity. It's your moment. You start jumping, but suddenly those tacos you ate
for lunch want to come up for an encore. Once you throw up and your stomach feels better,
you realize everyone is laughing at you. What is your embarrassment telling you and what
healthy action could you take?

How about number four? % Encourage student response. Cringe-worthy moments keep us humble.
When you own these embarrassing times and share them with others, you express complete
acceptance of your flaws and truly love yourself. Because of your willingness to share, other
people might be inspired to accept their own mistakes as well.

5. Ever since you can remember, you and your friends agreed to attend the same college, but
now you want to go to a school that specializes in your area of study. Your friends accuse
you of deserting them, making you feel guilty for going your own way. As graduation
approaches, you are feeling like you want to slug people more than usual. What is your
anger telling you and what healthy action could you take?

Which healthy action did you choose for scenario five? % Encourage student response. Excellent!
With the right amounts of anger, we can prepare to address a conflict or find a solution to a
problem. If you find yourself looking to punish someone, however, then you know you need
to manage your anger before making any decision.

Now, think of a situation that you have been struggling with emotionally. What are your emotions
tejling you? What action steps should you take? Write your answers on the lines provided.
% Allow time for students to complete the activity and share their answers if they would like to.

3. Let’s Face It

The more you practice identifying your own emotions, the more you will be able to recognize
the feelings of others. Why would we want to recognize the emotions of others? % 7o know
when they are going through something so you can adjust your behavior accordingly. Excellent! When
you recognize the emotions of others, you are more likely to respond appropriately.

Sometimes people talk about what they are feeling, and at other times they keep it to themselves.
Regardless of how much they share, how can you identify what the person might be feeling?

% Read their facial expression and body language. That's right; facial expressions and body language
convey emotions even when words don’t.
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Turn in your workbooks to page 8 to the section titled “About Face.” We are going to challenge
your ability to detect emotions by interpreting facial expressions. In your workbook, twelve faces
are wearing different expressions. With your partner, mimic each facial expression and identify
the emotion expressed. Mark the emotion expressed with a check.

Some of these might be tricky, so pay attention to the small details of the mouth, nose,
and eyes. You might be surprised what you feel when you try on each expression.

% put the students into pairs. Allow time for students to complete the activity.

Let's review your answers. % Use the Facial Language, Media Disc Segment 5 to review the facial
expressions students had trouble identifying.

1. Sadness

2. Anger

3. Firtatious

4. Happiness

5. Embarrassment

6. Contempt

7. Disgust

8. Fear

9. Confusion

Sadness is characterized by the inner eyebrows drawn in and partly up.
This makes a little pouching in the inner part of the forehead. The corners
of the lips are drawn down.

When a person feels aggressive or threatened, their eyebrows lower and draw
together. Vertical lines appear between the brows, eyes stare or bulge, lips
are typically pressed firmly together, and nostrils may be flared.

The flirter avoids and approaches someone at the same time, so the tell-tale signs
of flirtatiousness appear when the flirter turns their head away to signal, “I'm

not interested in you, “ but simultaneously makes eye contact, They give off signs
of happiness with slightly raised cheeks and corners of their lips.

The classic display of happiness involves two things, a genuine smife and crow’s
feet or wrinkles around the eyes, creating a pouching of the lower lids. The cheeks
are raised and the teeth are exposed. Also, a wrinkle may run from the outer nose
to the outer lip.

When people feel embarrassed they often look away or close their eyes to
not be seen or not see that which is embarrassing them. The lips press together
and the corners of their mouth pull up making a slight smile.

Contempt is a feeling of moral superiority together with a looking down on
someone scornfully or suspiciously. Contempt is the only emotion that causes
one side of the lips to tighten but not the other.

When we feel disgust, like when exposed to a foul ador, the muscles in the
upper lip pull up and often to one side. The nose wrinkles and the cheeks rise.
If we encounter something really disgusting, the tongue may stick out.

The facial expression of fear is easily confused with surprise. The eyes are opened
wide and the jaw drops, but, unlike surprise, the lips are tensed or stretched

and drawn back. The eyebrows raise, but they remain flat rather than curved.
Also, the wrinkles on the forehead are in the center between the eyebrows,

not traveling flat across.

One eyebrow raised higher than the other, a wrinkled nose, and the raised corner
of the mouth on the side of the lowered eyebrow indicate confusion. The person
may have a crease between the eyebrows as well,

£
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10. Boredom Boredom typically involves half-opened eyelids and raised eyebrows as if
the person were struggling to stay awake. Sometimes the expression includes
a slight puckering of their lips.

11. Surprise Surprise is indicated by raised and curved eyebrows. The eyelids are opened wide
exposing the whites of the eyes. Some experts believe our eyes open wide like this
so we can absorb as much of what we see as possible, like a long-lost friend or
unexpected cefebration. The person will have horizontal wrinkles on the forehead
and the jaw drops open but there is no tension or stretching of the mouth.

12. Amusement An open mouth and a backward head movement indicate genuine amusement.
You can identify a genuine laugh when you see the muscles contract around
the eyes.

Excellent! Now tally your score. If you scored between 10 and 12, your ability to interpret the
emotions of others is impressive, and your relationships are stronger because of it. If you scored
between 7 and 9, your ability is average. If you scored between 0 and 6, keep practicing!

When you can interpret someone’s emotions by reading their facial expressions, you can be ready
to respond appropriately. I'm going to read two scenarios to challenge your ability to do this.

As | read each scenario, look at the facial expression displayed. Consider how they might feel
and how you should respond. % Display the Anger and Sadness, Media Disc Segment 6 Anger facial
expression image.

For most of your teenage years, your weekend curfew has been 10 p.m., but now your
friends can stay out to 11pm. You're getting frustrated with your parents and think,

“I could be a kleptomaniac or a gang member. Don’t they realize how lucky they are?”
The weekend is quickly approaching, so you decide to go downstairs and ask your mom
for an extended curfew. When you get to the kitchen, your mom’s face looks like...

. Allow time for students to consider the first facial expression displayed.

How does your mother feel right now? & Angry. That's right; you can see she is angry. Is this
the right time to plead your case for a later curfew? e Probably not. Now that you know your
mom is angry, how can you best respond to her? & Ask her what is wrong and if there is anything
you can do; give her a hug; listen to her; etc. Excellent! Why is this response the right one?

&& My mom will feel like | care; it will strengthen our relationship; | might help her feel better; etc,
Excellent!

If you go ahead with your original plan to ask for the extended curfew, what might happen?
& My mom will think | am rude; she might feel worse; etc.

Vgry good! Here is a scenario that might be a little more challenging....
% Display the Anger and Sadness, Medlia Disc Segment 6 Sadness facial expression image.

You come home from a long day of classes and sit down to watch TV. When you pick

up the remote, you discover that your roommate left another used cotton swab on the
remote. You start fuming because this isn‘t the first time you’ve had to scrape his gooey
wax from a household item. You wait for him to return to the apartment so you can
confront him, but when he comes through the door his face looks like... 3 Allow time
for students to consider the facial expression displayed.
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How does your roommate feel right now? & Sad. Is this the best time to confront him about
his mess? & Probably not. His sad face reminds you of a time you were down and just needed
someone to listen to you. How could you respond to your roommate in this situation?

@& Ask him what is wrong; listen to him; etc. Excellent! Why is finding out what’s wrong the right
thing to do? & Your roommate will know you care; you might help him feel better; your relationship
will get stronger; etc.

4. The Rest of the Story

Excellent! When we are reminded of the times we experienced similar feelings or situations
that someone is going through, we can be inspired to offer help to the person. Consider this
final scenario—you might not have been in this exact situation, but you have all probably felt
these emotions.

It’s prom night! You and your friends are at a beautiful lake house waiting for a few
others to arrive so you can take group pictures before heading to the dance. Suddenly,
you notice everyone turn their heads toward the front door. Your friend Nora just
walked in. Apparently, she took a chance on a super short hairstyle to look like

one she saw in a magazine. To save money, though, Nora’s mom did the cutting.

Let’s just say her hair-do was more of a hair-don’t!

People start to point and laugh. You start to laugh too, until you begin to remember
last year when you awoke on the last day of summer camp with one eyebrow.
Someone shaved off one of your eyebrows while you were sleeping. To top it all

off, this was the day electronics were finally allowed to be used. All of the campers
swarmed to take pictures to capture the extreme bonding this two month period
developed among you. You remember how horrible you felt when no one wanted
to stand next to you and your one brow for a photo. You wanted to run out of there
and hide for the rest of your life. All of a sudden you stop laughing at Nora. In your
mind, you just traded places with her and you know exactly how she is feeling.

What do you feel for Nora in this situation? & Sad for Nera; embarrassed for Nora. If you didn’t
identify with how Nora was feeling, what might you have continued to do? % Keep laughing
with everyone else. Empathy helps you be a better friend. You recognize the laughter can be
hurtful and instead help your friend in need.

How would you put empathy into action for Nora? % Walk over to Nora and stand proudly next
to her; take pictures with her; make her feel included and loved as a friend; etc.

Exceilent! When we develop our ability to “see through another person’s eyes,” we can respond
appropriately and on a deeper level.

Using empathy to guide your interactions with people will help you build stronger relationships.
In the next lesson, we will develop and improve our communication skills.

R Collect Student Workbooks.
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Looking for More?

Supplemental Activities & Resources

Putting it in Writing

Write a paragraph about one of the following quotations:

“Let's not forget that the little emotions are the great captains of our lives and we obey them
without realizing it.” Vincent Van Gogh

“I've learned that people will forget what you said, people will forget what you did, but people
will never forget how you made them feel.” Maya Angelou

“The emotions aren't always immediately subject to reason, but they are always immediately
subject to action.” William James

Home Workout

Music has the power to evoke strong emotions in people. But does it evoke the same emotion

for everyone? Create a compilation of different styles or genres of music. Next, ask several of your
family members and/or friends to assist you with an activity. Give each participant a piece of paper
and a pen or pencil. Play your compilation for your friends/ family. As they listen to the music,

ask everyone to think about and write down the emotion they feel when listening to each song.
After all of the songs are played, ask participants to reveal their emotions for each style of music.
Did everyone feel the same emotion? Why do you think each song triggered the emotions it did?
How can you use music to manage your emotions effectively?

Into Action

Choose an emotion and paint a picture of that emotion. Use color and form to evoke in the viewer
the same emotion you wish to express. Take into consideration the components of your painting.
How might jagged lines differ from curved lines in expression? How can color express your emotion
and garner the same emotion in the viewer? Subtle choices can help you effectively illustrate

the emotion you wish to convey.

Around Town

Ephemeral art is often created out of natural materials, and it is meant to be carried away

by elements such as wind or rain. Sand, leaves, twigs, acorns, flowers, pine needles, or other
natural materials are used in the creation of ephemeral art. It is beneficial to learn that the best
way to cope with negative emotions is to take a deep breath and let them go. As a class, you
can symbolically practice letting go by creating an ephemeral art installation. Locate a place on
school grounds or within the community where you can display your art. Collaborate as a class
to brainstorm an idea for your design. Then, collect natural materials to build your installation.
Spiral or circular designs are popular in ephemeral art. Finally, leave the art to the natural
elements.
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The Struggle is Real |

Review the emotions in the table below and think of a time You experienced each one. Then, choose six emotions and
decide which of those have been the easiest for you to manage and which have been the most difficult. Rank the emotions

from 0 to 5 with zero representing the easiest emotion to manage and five being the most difficult emotion for you to
manage.. Be prepared to.explain your answers.

B

lcan‘t even }just can‘t'even - Iliterally cannot!

& Feelings? What are those?

For each scenario, consider the emotion and what it could be tellin
provided or create your own. There is no rig

apply these skills to a current personal situation and answer the questions.

g you. Then, choose a healthy response from the options
ht or wrong answer. Be prepared to share your answers. For the last scenario,

1. You keep having the same nightmare about showing up to a Literature 101 exam you didn’t study

for. You are afraid you won't pass the class. What is your fear telling you about the situation
and what healthy action could you take? -

1 You' may néed to protect your grade point avera

) ge until you are. tmore prepared”.
: fqrthe ‘course. Drop the class while'you can..," : :

"B You may need to muister up the courage to challenge your litérature skills; hire  tutor, , @
--and do'your best i the class, = e e ] e
j , Qo)

2. You've been so envious of your friend lately because he really knows how to talk to people.
People comment on how attentively he listens and how he seems to care for the person

he speaks to. What is your envy telling you and what healfhy action could you take?

You’récoghiz'e»yqur-admir.a on.of your friend’s communication skills.and decide =
*.-to develop:and:practice your own. ! :

B Yourecognize Your rieed to accomplish:something to-be proud of, so you:decide ‘ 0 |
*; to set-a short-term-goal and begin achieving it: . S N |
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3. You feel incredibly sad lately because the person you have been dating for over a year is moving out of state.
What fs your sadness telllng you and what healthy actlon could you ‘cake7

A: Cherlsh the moments you have together now and make the most of it.

B: . You may need to spend some time grieving with a friend and then do.something fun. @

4. You are anxious to show off your mad jump-roping skills in P.E. because you think this is your ticket to
popularity. it's your moment. You start jumping, but suddenly those tacos you ate for lunch want to come
up for an encore. Once you throw up and your stomach feels better, you realize everyone is laughing
at you What is your embarrassment tellmg you and what healthy act|on could you take7

A: - Nooneis perfect You will make m|stakes, but you W|ll survive, Pick the jump
rope ‘back up and do your thing.

B: - Accept that you cannot undo embafrassing moments. Latgh with the others : @
and add it to your list of funny stories.

5. Ever since you can remember, you and your friends agreed to attend the same college, but now you want
to go to a school that specializes in your area of study. Your friends accuse you of deserting them, making
you feel guilty for going your own way. As graduation approaches, you are feeling like you want to slug
people more than usual What message |s your anger tellmg you and what healthy actlon could you take?

A Yoiir goals for you-are more important to you than your friends’ goals for you,
Have an honest ‘conversation with your friends about how important it is'to
you'to followw your goals, and you can still be friends at separate schools. -

B:" You recognize your-friends' accusations come from their disappointment in your decislonl ) @
Calm yourself down and be flattered they cherish your friendship so:much.”: -

6. Think of a situation you have been struggling with emotionally. What are your emotions telling you?

What healthy action could you take in response to this message?
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nose, and eyes for small details to help you differentiate similar expressions. Mimic the facial expression to help you choose

the best answer. You might be surprised by what you feel when you try the emotion on. Put a checkmark in the emotion
you choose for each expression. |

Surprise i i Anger i | O Happiness Flirtatiousness
Fear . Disgust { | 0O Flirtatiousness .l Politeness
Embarrassment - Pain ! | O Embarrassment Pl Compassion
Sadness | IR Sadness 1 { O Compassion | Happiness

Anger - Contempt O Surprise b Surprise
Amusement P Pride { I O Disgust - Fear
Embarrassment Embarrassment I | QO Embarrassment i1 Embarrassment
Sadness Joi Shame i ¢ O Boredom Sadness

_ e - = a . Lii Hilis LR .} 3 W . L
Confusion | Sadness ] Surprise 1 Surprise
Fear | Fear N Fear Happiness J
Embarrassment i Embarrassment l Embarrassment i Amusement F
Boredom J Boredom | Sadness | Flirtatiousness
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Say What You Mean/Mean What You Say
OBJECTIVES:  The students will be able to:
· Demonstrate active listening techniques to build and maintain healthy relationships 
· Recognize the role of verbal and nonverbal communication in conveying meaning and understanding

· Differentiate assertive, passive, and aggressive, communication styles

· Demonstrate assertive communication techniques

· Use effective communication skills in asking for help and advocating needs

· Apply effective communication skills to collaborative efforts

ACTIVITIES:

1. Word Processing
2. First Impressions

3. What’s your style?

4. Listen up!

PA STANDARDS:

10.3.9 C.  Analyze and apply strategies to avoid or manage conflict and violence during adolescence.
· effective negotiation

· assertive behavior

    10.2.12 D.  Examine and apply a decision-making process to the development of short and long-term health goals.

LEARNING TARGET:  Effective Communicators are better able to make decisions consistent with their goals and develop healthy relationships. 
[image: image37.wmf]

Look at the worksheet in your packet titled “Mark My Words”.  The same statement is written several times, BUT each time emphasis on a different word.  With a partner, read the statement emphasizing the underlined word.  

Write down the implied meaning of the statement.  


OPENING: Have students complete “Mark My Words” 
Discussion questions:

· Did you expect the same statement to communicate six different meanings?  
What are nonverbal cues that people use to communicate?
 Connect to Communication and Technology:


Discussion:  

· what is easier text, email or face to face

· which is it easier to lie with

· which leads to misunderstandings more often, why?

Shapes:  Listening Skills 

Students will do the shapes activity.  Choose student volunteers to describe the shape.
· listening is only one form of communication,

· listening involves understanding

· we speak 100-175 words per minute but our brains can actually listen to and process 600-800 words per minute.  That is why we get bored.

1st shape:  WORDS ONLY.  When done show shape and discuss why it was difficult.

What would have made this activity easier:  receiving concise and clear directions, being allowed to ask questions for clarification, observe body language, listen to voice tone etc. 

ACTIVE LISTENING:  enables you to understand the speaker

Unresolved misunderstandings can lead to conflict.

2nd shape:  Use the active listening skills.  Second volunteer uses active listening. 

Lending an Ear:  Have students complete the worksheet 
First Impressions:  Focus is body language, see corresponding worksheet below.  

Body Language: The most important way we communicate.  Student volunteers will act out the nonverbal behaviors.  Refer to the instructions below starting with:  I want to hire some people for summer jobs.   REVIEW their observations, who would they hire?  

Communication Style Worksheet:  Passive, Assertive, and Aggressive
What’s Your Style?  Worksheet What’s Your Style?  Refer to lesson for specifics
Closing:  Worksheet “Say Something”  . 
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Mean What You Say - Effective Communication

Rationale

Adolescents with effective communication skills are better able to handle conflict peacefully,
share feelings, and share ideas with others, enhancing cooperation and relationship building.
Effective communicators are better able to make decisions consistent with their goals and

develop healthy relationships.

Leadership and Character Development

This lesson promotes these character traits:
Caring Responsibility Honesty Respect

Objectives

Following this lesson, the student will be able to:

» Demonstrate active listening technigues to build and maintain healthy relationships

* Recognize the role of verbal and nonverbal communication in conveying meaning
and understanding

« Differentiate assertive, passive, and aggressive communication styles

« Demonstrate assertive communication techniques

* Use effective communication skills in asking for help and advocating needs

* Apply effective communication skills to collaborative efforts

Activities

1. Word Processing .... .5 minutes
2. First Impressions .... 10 minutes
3. What's Your Style? . - 10 minutes
4. Listen Up! ........... f— .25 minutes

Materials

In this lesson, you will need:

¢ Student Workbook pages 9-10

* Roll Call Game Cards (in your kit)

» Applicant Cards, Teacher’s Manual page 66

* Bring It Home Newsletter Issue 4, Teacher's Manual Appendix
* Props for Applicants: chair, cell phone, file folder

Before You Start
» Gather props for the activity in Section 2: First Impressions. You will need a chair,
a cell phone, and a file folder.
» Copy and cut out the Applicant Cards. Distribute one Applicant Card to each volunteer
in Section 2: First Impressions.
Distribute the Student Workbooks at the beginning of the lesson.
Review Roll Call Game Materials and lesson script on Teacher's Manual pages 63-64.
» Prepare Bring it Home 4 newsletter. Distribute at the end of the lesson.
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1. Word Processing
In our last lesson, we talked about identifying and managing our emotions. We talked about
using empathy to better understand and identify with the emotions of others. Did any of you
practice observing other people’s facial expressions? % Encourage student response. How does
applying this skill affect your relationships? $& /t helps us build empathy; it helps us identify with
and understand someone else’s feelings; it makes the relationship stronger.

Excellent! We instinctively communicate our emotions through our facial expressions.

Other than facial expressions, which nonverbal cues communicate more than the words we say?
% Body language, tone of voice, etc. Excellent! Have you ever asked someone, “How are you?”
and although they say, “fine,” their body language or tone of voice says something else?

% Encourage student response.

Conflicting verbal and nonverbal cues deliver a mixed message. We might think the words
we use are clear and correct, but the listener will likely process what we say or how we say
it quite differently.

Consider this example. Imagine you confided in a friend that you have a crush on someone
at school. The next day you find out the object of your affection has learned your secret.
When you confront your friend about the betrayal, your friend says to you, “I didn't tell
your crush you are in love.”

Open your workbooks to page 9 to the section titled “Mark My Words.” The same statement

is written several times, but each time with an emphasis on a different word. With a partner,
read the statement aloud, each time with an emphasis on the underlined word. Discuss how
each intonation changes the meaning of the statement. Write down the implied meaning

of the statement on the corresponding lines in your workbooks. Let’s do the first one together.
R For the first statement, put the emphasis on the word I. | didn't tell your crush you are in love.
What is the implied meaning in that statement? &/ didn’t tell your crush but someone else did.
Excellent! With a partner, complete statements two through six. Be prepared to share your
answers. % Allow time for students to complete the activity. Discuss the implied meaning of each
statement as a class.

Intonation Change

1. 1 didn’t tell your crush you are in love.
2. | didn’t tell your crush you are in love.
3. I didn’t tell your crush you are in love.
4. | didn't tell your crush you are in love.
5. I didn’t tell your crush you are in love.

6. 1 didn’t tell your crush you are in love.

Implied Meaning
& Someone else told your crush
@& | really didn't tell
& | implied it without saying anything
& | told someone other than your crush
& | told your crush "someone” is in love

& | may not have used “love” but “like”

Did you expect the same statement to communicate six different meanings? ® Encourage student
response. Nonverbal cues like tone of voice and intonation communicate the thought, mood, and
attitude behind the words we say. These nonverbal cues, along with body language, communicate
the true message.
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Communication: Shapes

Shape 1
__________________________________________ 

Shape 2

Communication:  It is more than listening!

[image: image40.emf]
Listening is only one part of communication. What are some other ways we communicate?

________________________________
__________________________________ 

________________________________
__________________________________ 


________________________________
__________________________________ 

________________________________
__________________________________ 

Body Language

	Applicant 1

What impression do you get from this applicant?

What kind of employee would he/she be?
	Applicant 2

What impression do you get from this applicant?

What kind of employee would he/she be?

	Applicant 3

What impression do you get from this applicant?

What kind of employee would he/she be?


	Applicant 4

What impression do you get from this applicant?

What kind of employee would he/she be?


What kind of communicator are you?
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2. First Impressions
% Place a chair in the front of the classroom facing the students.

We say a lot about what we think and how we feel in the way we carry ourselves. How might body
language affect a first impression? ® Body language can communicate enthusiasm or a lack of interest,
confidence, or respect. Let’s take a look at examples of body language to see if it makes a difference
between success and a missed opportunity.

| need four volunteers to play applicants seeking a summer camp counselor position. % Select four
volunteers to come to the front of the classroom. The person hired will be responsible for camper safety
and activity coordination while serving as a role model to the junior campers. Your task is to help
me choose the right candidate for the job. Observe each applicant’s body language as they sit
down for the interview. Then, use your observations to determine how you would expect them

to perform on the job.

% Give each volunteer an Applicant Card, Give Applicant 2 a file folder and Applicant 3 a cell phone.,
Instruct the volunteers to step outside of the classroom and read over their Applicant Card. Once the
volunteers are ready, call each volunteer in one at a time to sit in the chair at the front of the classroom
to demonstrate the body language indicated on their card.

%8 Direct Applicant #1 to walk in and take a seat.

What impression do you get from this applicant? & Not interested in the job; doesn’t care about
the job, doesn't really want the job, not enthusiastic, etc. What kind of employee do you think
the applicant would make? ® Lazy; might not show up every day; disrespectful; not a positive

role model for the campers; etc.

Very good. B Thank the volunteer and have the volunteer return to his or her seat.

Let’s meet the second applicant. % Direct Applicant #2 to walk in and take a seat. What impressions
do you get from this applicant? & Clumsy, nervous, anxious, lacks confidence, etc. What kind

of employee do you think this applicant would make? & Can’t handle the pressure; might

not be comfortable working with campers; might not be a good role model, etc.

B Thank the volunteer and have the volunteer return to his or her seat.

Let's meet the third applicant. ® Direct Applicant #3 to walk in. What message does this applicant
send? @ /mpatient; preoccupied; much too busy for the job, etc. What kind of employee do you
think this applicant would make? ®& Too busy with personal things to do the job; easily distracted

and off task,; etc.

R Thank the volunteer and have the volunteer return to his or her seat.

Finally, let's see the fourth applicant. ¥ Direct Applicant #4 to walk in. What message do you get
from this applicant? & Confident, positive, excited about the job opportunity, interested in the job, etc.
What kind of employee do you think this applicant would be? & Effective employee; good role model
for the campers; confident; etc.

R Thank the volunteer and have the volunteer return to his or her seat.

These applicants each communicated something about themselves without saying a word. Which
one should | hire? @ The last one. The last applicant showed confidence and seemed interested
in the job. | expect this applicant could be a good role model for the campers.
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The gestures we make, the way we sit, and how we stand convey a lot about our attitude and
integrity. Think about how your body language affects how people understand and perceive you.

3. What's Your Style?

How you approach communication will determine the outcome of the encounter. Look at the
next section in your workbooks titled “What's Your Style?” Read each of the statements and circle
the letter of the response you would most likely use in the situation. Then, add up the number

of times you circled each letter and write the totals in the “Totals” box. B Allow time for students
to complete the activity.

Take a look at the A responses. B Allow time for students to review the A responses. How would
you describe these responses? & Passive, wimpy, a pushover, etc.

Excellent! These responses are associated with a passive communication style. How would you
describe a passive communicator's nonverbal cues? ® Looking down or away; quiet tone of voice;
slumped shoulders. That's right; passive communicators often use a soft or shaky tone of voice;
make little eye contact; and have a slumped body posture. How do you think people respond
to passive communicators? & They don't listen to the passive communicator; may not take the
passive communicator seriously; they ignore the passive person; etc. The listener may not take

the passive speaker seriously, because the speaker appears to be unsure or lacking confidence.

Look at the B responses. %8 Alfow time for students to review the 8 responses. How would
you describe these responses? ® Mean, aggressive, hateful, etc.

That's right; these responses are consistent with an aggressive communication style. Aggressive
communicators often use accusations or insults to get what they want. Aggressive communicators
tend to use a loud, demanding voice and often point their finger or cross their arms. How do

you think people respond to aggressive communicators? & They /eave or avoid the person; they think
the person is mean and rude; they feel threatened by the person; etc.

Finally, look at the C responses. % Allow time for students to review the C responses. How would
you describe these responses? ®& Assertive, honest, straightforward, etc.

That's right; these responses demonstrate an assertive communication style. Assertive
communicators state their needs and feelings with a calm, firm voice; make direct eye contact;
and stand with confidence. The assertive communicator asks for what they want or advocates
for what they need without insulting or hurting the other person. How do you think people
respond to assertive communicators? & They listen to what the person says, they respect the person;
they believe the person; etc.

Which of the three styles do you think is most effective and why? # Assertive communication is most
effective, because these communicators speak with assurance; assertive communicators say what they want
or need without disrespecting others; etc. People take notice of assertive communicators. Assertive
communicators are much more likely to get the results they want.

Let’s practice assertive responses in different situations. Turn in your workbooks to page 10

to the section titled “Say Something.” Read each scenario and respond to the situation using

an Assertive Communication Style. What would you say and how would you say it? Describe your
body language and your facial expression. 3 Allow time for students to complete the activity and share
their answers. Ideally, all answers will reflect a calm, non-confrontational, and assertive style.
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How did you approach the direct question during your job interview? R Allow time for students
to share.

How did you approach the rude moviegoer? R Allow time for students to share.

Use an assertive communication style when speaking to others. People respond well to and respect
those who speak with confidence.

4, Listen Up!

Another element of effective communication is listening. Listening is more than just hearing words.
Active listeners demonstrate to the speaker they have been heard and understood. Is it always easy
to listen? ¥ Answers will vary. Active listening doesn‘t always come naturally, but it is a skill we can
practice and improve. Look in your workbook at the next section titled “Lending an Ear.” As you
read each statement, think about your listening skills. Circle the word that best describes how often
you use each active listening technique. % Allow time for students to complete the activity.

If you answered “always" to most of these statements, congratulations! You're an active listener!
Active listeners focus on what the speaker is saying and fully participate in the conversation. They
look at the speaker and avoid planning their reply. Active listeners eliminate distractions so they
can better understand the speaker’s message and demonstrate respect by taking what the speaker
has to say seriously.

If you answered “sometimes” or “never” to many of these statements, you might need to make
some changes in your listening habits. Distracted or inattentive listening can have a negative effect
on your grades, your relationships, and reaching your goals. Take a moment to select two of

the listening techniques you would be willing to work on to become a better listener. Write them
on the line provided in your workbook. B Allow time for students to complete the activity and share
their answers.

To practice the skills we learned today, we are going to get into groups to play a game called
“Roll Call.” In the game, you will apply your effective communication skills to replicate a lineup
of characters.

Each group will receive a deck of Description Cards. Once you are in your group, choose a partner
and decide who will be the Speaker and who will be the Listener.

The Listeners will sit around the table facing the center. The Speakers will sit with their backs to
their Listeners so they cannot see the lineup the Listener is creating and so the Listener cannot see
the Speaker's Lineup Card. To set up the challenge, the Listeners will shuffle the Description Cards
and lay them out face up on the table so all the Listeners can reach them. Each Listener in the group
will draw from this sét of cards. Next, each Speaker will select a Lineup Card.

When | say, “Go,” the Speakers will describe the images of the people as they appear in order
from left to right on their Lineup Card. The Listeners will arrange their Description Cards to match
the lineup the Speaker describes. Once the Listener has replicated the lineup, raise your hand.

1 will check to see if it matches the Lineup Card image. The first pair in your group to replicate
the lineup wins. If we have time for a second round, switch roles with your partner, and select

a new Lineup Card.

© Mendez Foundation Too Good for Drugs High School Teacher’s Manual 63





[image: image44.png]Lesson 4: Say What You Mean. Mgan What You Say - Effective Communicati'_on 7

% Divide the students into groups of 4 or 6 students and distribute a deck of Description Cards and Lineup
Cards to each group. Have the Listeners in each group sit at a table facing the Description Cards and have
the Speakers stand behind their Listeners back to back. If you have an odd number of students, create

a team of three with two speakers working with one listener.

¥ Allow time for students to play the game. If time permits, have the students change roles and play
the game again.

What was challenging about being the Speaker? & Describing every detail in the images; thinking
about what the listener takes from what | was saying; just because | saw it one way didn’t mean that
was the same way the listener understood it.

What was challenging about being the Listener? & Trying to figure out exactly what the speaker
was describing, keeping track of the details | was listening to; etc.

Effective communication takes effort and hard work on both the part of the Speaker and the
Listener. In our next lesson, we will practice using our Effective Communication Skills as we build
and maintain healthy relationships.

% Collect game materials.

% Collect Student Workbooks,
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Looking for More?

Supplemental Activities & Resources

Putting it in Writing
Wirite a paragraph about one of the following quotations:

"When the eyes say one thing, and the tongue another, a practiced man relies on the language
of the first.” Ralph Waldo Emerson

“Everything becomes a little different as soon as it is spoken out loud.” Hermann Hesse

“We have two ears and one mouth so that we can listen twice as much as we speak.” Epictetus

Home Workout

Now that you are familiar with the characteristics of passive, aggressive, and assertive
communicators, evaluate your family and friends. Make a list of your immediate family members
and closest friends and identify what type of communicators they are. How do you know?

What verbal and nonverbal characteristics do each of them use that support your assessment?
How will your understanding of their communication style change the way you communicate
with them? Share your evaluation with each of them to find out if they agree.

Into Action

Play a game called Fact versus Fiction. You will write two paragraphs. One of the paragraphs

will be an entirely autobiographical account of certain aspects of your life. The other will be a
fictitious rendering of your life. Possible ideas you may include in your paragraphs could be pets,
favorite colors, ideal vacation destinations, hometown, etc. Try not to give away information in
your autobiographical paragraph that would obviously indicate it is the truth. Students will take
turns going to the front of the room to read their paragraphs in no particular order. The rest of
the class will try to decipher which paragraph is fact and which is fiction based on body language
and mannerisms. This is an entertaining exercise in effective group communication, listening skills,
and perception. You will be surprised at the results!

Around Town

Invite a recruiter to come to class. Students should prepare in advance a list of questions they
would like to ask. For example: What are encouraging non-verbal cues you seek in a candidate?
What types of questions do you ask and what types of questions would you like to be asked by
a candidate? How do good listening skills play into an interview? Do you have any suggestions
that could help students in the interview process?
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Applicant Cards

Directions: Make a copy of this page and cut cards apart.

Applicant #1 1 Don’t Care About this Interview

¢ As you walk in, look bored and uninterested; keep your head down; slump your shoulders;
and shuffle your feet.

* When you sit down, slouch, lean back in the chair, stretch your legs out in front of you,
and roll your eyes.

¢ Cross your arms and look uninterested and annoyed at even having to be at the interview.

____________________________________________________________________________________________________________________________________________ &,

Applicant #2 I'm So Nervous About this Interview

* As you walk in, accidently drop your folder. Then act embarrassed as you quickly
and clumsily pick it up.

¢ Fidget and act nervous as you sit down.
* Once you are seated, constantly bounce your leg.

¢ Avoid eye contact with the interviewer.

Applicant #3 I'm Much too Busy for this Interview

» As you walk in, answer your cell phone and proceed to have a conversation with the person
on the phone.

* As you approach the interviewer, hold up your finger to indicate to the interviewer to wait
while you finish your call.

¢ Constantly look at your watch or phone to check the time.

-------------------------------------------------------------------------------------------------------------------------------------------- >4,
Applicant #4 [I've Got All the Right Moves

¢ Keep your shoulders back and your head up as you confidently walk into the interview.
* Smile and make eye contact with the interviewer.

¢ Shake hands with the interviewer to show you are sure of yourself and interested in the job.
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The same statement is written several times below. With a partner, read the statement aloud, each time placing an
emphasis on the underlined word. Then, discuss how the emphasis changes the meaning of the statement, and write
the meaning in the space provided. Be prepared to share your answers.

1. 1 didn"t tell your. crush you are in love.

2. 1 didn’t tel your crush you are in love.

3. t didn‘t tell your crush you are in love.

4. | didn't tell your crush you are in love.

5. 1 didn’t tell your crush you are in love.

6. 1 didn’t tell your crush you are in love,

1. After your first date with the person you've been into for months, he or she says, “I'li call you.”
A week later, your phone hasn’t rung. You...

A. Avoid him/her, even though you feel hurt and want to see him/her again.
B. Call and ask, “Is your dialing finger broken? If not, maybe V'll break it for you.”
C. Call and say, “Hey, what's up? 1was thinking about you so | thought Id give you a call.”

Meaning:
Meaning: __
Meaning:
Meaning:

Meaning:

Meaning: _

What's Your Style?

Read each of the statements and circle the letter of the response you would most likely use in the situation.
the number of times you circled each letter and record your totals in the “Totals” box.

Then, count

2. After leaving a store where you purchased some items, you discover the change is five dollars short. You...

A. Let it go since you are already out of the store.

B. Go to the manager and state how the clerk cheated you and _tHen demand the proper change

and compensation for the error.

C. Return to the clerk and inform him/her of the mistake.

3. You're waiting in line to ride a new roller coaster when this rough looking girl elbows you to cut in. You...

A. Let her stay there.

B. Say loudly, “Some people have no class,” and then push her out of line.
C. Tap her shoulder and say, “The end of the line is about 30 people back.”

4. You and your {ab partner should be working on a huge biology project together,
but he’s too busy hanging out with his girlfriend to help you. You

A. Fume silently and do all the work.

B. Teli the teacher your partner is a sfacker and demand a new partner.
C. Tell your partner you want him to start helping you.

5. Someone who isn"t exactly your type asks you to go to a school dance. You...
A. Say, “Um, Il have to think about it.” Then hope you get a better offer.

B. Say, “In your dreams!”

C. Say, “Thanks for asking, but I'm planning to go with someone else.”
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Read each scenario. Then, write an assertive response to each on the lines provided. Consider what you would
say and how you would say it. Describe your body language and your facial expression.

Yvre at an interview for yor dream summerjob when the interviewer asks yod, ”Why should I hire
you when you don’t have any work experience?”

Lending an Ear

As you read each statement below, think about your listening skills. Circle the word that best describes how often |
you use each active listening skill.

1. llet the speaker finish talking without interrupting. »

Sometimes

Sometimes

Sometimes

Sometimes

Sometlmes

Sometimes

Sometimes

Sometimes

Sometimes

Sometimes







	
	TYPE
	DESCRIPTION
	CONSEQUENCES/

BENEFITS

	A


	PASSIVE
	Nervous, wimpy, weak

Responses are polite; avoiding getting anyone angry or hurting feelings, avoid arguments.
	Often get hurt

Put others wishes ahead of their own

	B
	AGGRESSIVE
	rude, sarcastic, hostile

These people communicate aggressively to express their own feeling, needs and opinions.  Don’t respect others feelings, needs or opinions. They are hurtful and will ridicule, and put others down.


	Lose friends

Get into fights

Suspended

Get arrested

	C
	ASSERTIVE
	Honest, straightforward, say what they think and how they feel

Open, Honest, Direct

Respectful of others
	Usually get what you want

Most effective




“The Conflict Escalator”
OBJECTIVES:  The students will be able to:
· Define conflict and violence.

· Differentiate between violence and conflict.

· List behaviors that can escalate conflict.

· List behaviors that can de-escalate conflict.

· Demonstrate effective conflict resolution skills.

ACTIVITIES:

1. Up the Conflict Escalator

2. The Party’s Over

3. De-escalation Strategies

4. Writing Activity

PA STANDARDS:

10.3.9.C.  Analyze and apply strategies to avoid or manage conflict and violence during adolescence.
· effective negotiation

· assertive behavior

10.3.12. C.  Analyze the impact of violence on the victim and surrounding community.

LEARNING TARGET:  Conflict Resolution 
[image: image49.wmf]

In the space below answer the following:

What do you think of when you hear the word “conflict”?  

What do you think of when you hear the word “violence”?

Vocabulary: 


Conflict:   A difference of opinion, a misunderstanding, or disagreement. 

Violence:  Intentional harm done to another person/ people, may be verbal or physical


OPENING:  Have the students answer the 2 instant activity questions then give them the definitions.

Conflict Escalator:  Show video after you list the risk factors on the worksheet

Discussion:


You have dealt with conflict your whole life:  ask for examples


How is conflict like an escalator?  

Conflict resolution can resolve conflict peacefully


Conflict and feelings:  ex. Fight or flight


Conflict can escalate quickly

Worksheet on how conflict can intensify.  Risk Factors:  These conditions are warning signs, red flags.  Violence is more likely. 

GROUP WORK:  DE-ESCALATION STRATEGIES:

Divide the class into 8 groups, give each group one of the rebus puzzles to solve.  Each answer is a tip for de-escalating and resolving conflict.  Have them put each one on the de-escalation worksheet.  See below.

CLOSING:

Ticket Out:  Poll Everywhere:  
List 4 different de-escalation techniques


How is conflict like an escalator?

What are some risk factors that can increase the likelihood that a conflict will intensify?

__________________________________________________________________ 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

During the video use this escalator to help you track the conflict
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Conflict Puzzles/Work in pairs











1. THE CONFLICT ESCALATOR
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4.  Writing Activity

Write a paragraph about a conflict that you wish you had handled differently.  Who was involved?  What was the conflict about?  How did you handle it?  How did it end?  What would you do differently?

CONFLICT PUZZLES
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Time Wasted: Effects of Alcohol Use
OBJECTIVES:  The students will be able to:
· Recognize and evaluate the influence of expectations on the decision to consume alcohol

· Identify the physical, mental, social, emotional, and legal implications of underage consumption of alcohol

· Discuss the short and long-term effects of alcohol use on the development of the teenage brain and body

· Analyze the effects of binge drinking
· Discuss the negative effect of underage drinking on achieving goals

· Demonstrate peer-refusal skills in situations involving alcohol

ACTIVITIES:

1.  Half a Mind
2. Consequences of Underage Drinking

3. You’ve Been Played

4. Face the Consequences

PA STANDARDS:

10.3.9 C.  Analyze and apply strategies to avoid or manage conflict and violence during adolescence.
· effective negotiation

· assertive behavior

    10.2.12 D.  Examine and apply a decision-making process to the development of short and long-term health goals.

LEARNING TARGET:  Explore the physical and psychological effects of alcohol on the body and brain.  
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In your Group: 
Why should we spend time talking about alcohol use with High School Students?

List reasons below:


OPENING: Have students complete the Instant Activity and discuss their reasoning 

Discussion questions:

What are the positive and negative reasons? 
 Half a Mind:  

Use DVD of Teens Brain on Alcohol 


Student will see a video by Dr. White.  Have the students refer to the worksheet and fill in what they can during the video.  

Word Association:  Society and Alcohol

The goal of the word association is to have students recognize that many events and activities are strongly associated with alcohol.  See the information in the lesson below to expand.

Consequences of Underage Drinking:  

· Brainstorm negative effects of alcohol on brain and body
· Consequence Ball Demo with a volunteer:  read the instructions in the packet

· Student discussion:   Is it possible to draw your goal again?  Why is it so difficult this time?  

· Teacher:  Consequences of underage drinking: will interfere with a person’s ability to achieve their goal.  
You’ve Been Played:  Influences 
· See worksheet in packet 

· Everyone gets a sticky note or piece of paper and answers the question:  When teenagers drink alcohol they expect alcohol to make them feel ______________  (write one word down)
· On board make a plus and a negative students put sticky notes on positive or negative

· Discussion:  Expectations of drinking alcohol/False expectations

· Media and advertising:  make a list of songs…  

Face the Consequences:  Negative Consequences

· Game of I’ll Pass found in the kit

· It’s All Relative worksheet (bottom of worksheet) 

Closing:  Ticket Out:  List 5 consequences of teenage drinking 
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1. Half a Mind

Today, we are going to talk about alcohol. It is not uncommon for some to think of underage (
drinking as a harmless activity or even a rite of passage. But the negative consequences of
underage drinking, including its effects on brain development, are real and definitely not harmless.

Before we talk about how underage drinking affects the brain, let's talk about what's going on
with your brain right now. How old will you be when your brain is fully developed? % Encourage
student response. Your brain will continue to develop into your mid-twenties, and your teen years
are a critical period in its development. Newer, more powerful sections of your brain are forming
now to give you greater capacity to learn; to use better judgment and make better decisions;

and to better relate and connect with people. What do you think this process is preparing

you for? & Adulthood. That's right; the continued healthy development of your brain prepares
you for the challenges you will face as an adulit.

The brain works best in its normal, balanced state. When teenagers drink, the balanced state
of the brain is disrupted. The alcohol takes over and slows down brain activity. To get a better
picture of this effect, we're going to watch a quick video of Dr. Aaron White as he describes
the effects of alcohol on the adolescent brain. The segment covers a lot of information quickly,
so listen carefully. % Show the Teen Brains on Alcohol, Media Disc Segment 7.

Which part of the brain did Dr. White say is affected the most by underage drinking? & The
hippocampus. What function does the hippocampus serve? % /t js responsible for learning and
memory. When did he say the most damage occurs? #& The damage occurs during the hangover stage.

That's right. According to Dr. White, drinking alcohol sets up a kind of tug of war between the
brain and the alcohol. The brain is on one side sayirig, “No, I don’t want anything to change the
way [ work,” and the alcohol is on the other side slowing down the brain’s activity. What happens
when one side gives up in a tug of war? ®& Everyone on the other side falls down. When the effect
of the alcohol starts wearing off, it is like someone letting go of the rope. During the surge

of activity in the hangover stage, cells in the brain begin to die causing permanent brain damage. ;

% Display the SPECT Scans of Brain Activity images, Mediia Disc Segment 8,

These two scans of the top surface of the brain depict brain activity with shape and color.
What do you notice about these brains? % Allow time for students to study the pictures and share
their observations.

Are they both healthy brains? ® No. Which brain do you think is the healthy one? % The image
with a fuller, smooth surface. That's right; the smooth solid form of this brain scan depicts the active
and fully functioning brain of a non-drinker.

If a healthy brain is smooth and solid in the scan, what can you tell about a brain that looks like
this one? % Point to the Brain Damaged by Alcohol Use and encourage student response. This scan 1
depicts the brain of a chronic drinker. When the brain is impaired by alcohol it is less active. i
The fack of symmetry in this scan indicates the brain is not working as it should. The areas that
appear to have holes represent damaged brain cells or brain cells with reduced activity.

Continued heavy use impairs more areas of the brain leading to long-term brain damage. The
inactive areas of the brain do not regenerate. Open your workbooks to page 14 to the section 7
titled "Anatomy of the Teenage Brain.” Review the consequences of alcohol use and their effects p i
on the various functions of the brain. 3 Allow time for students to complete the activity. ‘
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Because the teenage brain is still forming, the areas damaged by alcohol use will not fully develop.
So, if you think it's tough to be a teen with a developing brain, imagine life as an adult with
an underdeveloped brain.

2. Consequences of Underage Drinking

Alcohol use by someone under the legal drinking age is considered alcohol abuse because of the
negative affects of alcohol on the developing brain and body. What are some other consequences
of underage drinking? % Give the students time to think of consequences and call them out. As they
call out consequences, write them on the board. Stop once you have listed 10 -12 consequences. Most lists
include conditions or events like...

Academic failure Liver damage Slowed breathing
Alcohol poisoning STDs Pass out

Alcoholism Unintended pregnancy Black out

Alterations in brain development Traffic crashes Death

Criminal behavior Bad reputation Poor decision making
Fetal alcohol syndrome Blurred vision Violence

Hangover Slurred speech Legal problems

Injury Loss of balance and coordination

Serious consequences like these interfere with a person’s ability to reach their goals. | need
a volunteer to help me explore this further. % Call a student volunteer up to the front of the class.

¥ o the student volunteer. Think about a goal you are working toward or a goal you have recently
achieved. Draw a picture on the board of yourself achieving your goal. You can use stick figures

if you like. B Allow time for the student to complete the activity. Have your set of consequence balls ready
for the next part of the activity.

Each of these stress balls has a letter C on it. They represent the consequences of underage drinking.

As | call out a consequence, | will give you a consequence to hold in your hands. The consequences
can‘t touch any other part of your body. You have to balance them in your hands. if you drop any
of the consequences on the floor, just leave them. % 4s you name each consequence, give the student
a ball. Some of the balls may fall on the floor, but this is part of the exercise demonstrating the difficulty

of handling the consequences of underage drinking. If the student has dropped a few of the balls, make
sure he or she is holding enough of them to make it impossible to draw the picture of their goal again.

Now, with all of these consequences in your hands, | want you to pick up the marker and draw
another picture of yourself reaching your goal. R Allow time for the student to attempt to draw the
picture again. The student should find this goal impossible without dropping most of the balls. ls it possible
to draw your goal again? % No. Why is it so difficult this time? & / can’t handle all of the
consequences and draw the picture. That's right; the consequences of underage drinking interfere
with a person’s ability to achieve their goals.

3. You've Been Played

Even with all the negative consequences of drinking alcohol, some teenagers still choose to drink.
Think about that for a minute while | pass each of you a sticky note. 3 Distribute a sticky note to each
student, Write down the first word that comes to mind when | say, “When teenagers drink alcohol,
they expect alcohol to make them feel ." There is no right or wrong answer.

R Allow time for students to write their answers.
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% While the students complete their answers, draw a plus sign (+) near the top left side of the board
and a minus sign (-) near the top right side of the board. Allow enough room on the board for the students
to attach their sticky notes.

Now, let's compare your answers. Bring your sticky note to the board. If your answer is
something a person would want to feel, place your sticky note under the plus sign. If your
answer is something a person would not want to feel, place your answer under the minus sign.
B Allow time for students to attach their answers to the board.

Most of your answers are positive. 3 Read student answers from the positive column aloud.

What is an expectation? @ A belief that something will happen. That’s right; an expectation is

a strong belief that something will happen. We often have expectations of the products we buy.
Think about it. When you buy a new pair of shoes, you expect those shoes to do something

for you, and those expectations influence your decision to buy them. What expectations would
you have of a new pair of shoes? & The shoes will help me run faster; | will look cool or in style;

I will look taller or be more comfortable; etc.

Some people are drawn to alcohol by a positive expectation of what drinking will do for them.
However, these expectations % Refer to the positive expectations do not factor in the true
consequences of drinking alcohol. Where do these false expectations come from?

& The media; saw it in a movie or on TV modeled by an adult or a parent; it's what people say; etc.

Excellent! What we see on TV and in movies as well as in the actions of the people around
us contribute to our expectations. Let's examine the prevalence of alcohol references in song
lyrics to see how it could influence our expectations of alcohol.

Look in your workbook at the section titled “You've Been Played.” | am going to put you into
groups to write a list of songs that mention alcohol. The songs may reference a specific brand,
drinking in general, getting drunk, alcoholism, or engaging in activities that involve drinking.
If you don’t know the song title, just write down the lyrics. Only use appropriate language

in your list. If the lyrics contain inappropriate language, leave out the offending words.

% put the students into groups of three to six. Allow five minutes to complete the activity.

Let's see what you came up with. 3 Cafl on the groups to name songs and write their answers
on the board. Build a list of 10-15 songs.

That's quite a list. Let's review the list to see if the idea or attitude expressed in each song
glorifies alcohol or portrays the negative consequences. | will mark the songs that glorify alcohol
or suggest drinking is a good idea. If the song expresses the negative consequences of drinking
alcohol such as alcoholism, fighting, hangover, poor decision-making, loss of job or family, I will
leave it unmarked. % You may need to rely on students’ knowledge for discussion if you are not familiar
with a song. Refer to each song on the list and ask students if the song glorifies alcohol or if it talks about
the harmful effects and negative consequences. Place a checkmark next to the songs that glorify alcohol
and leave the other songs unmarked.

Many songs depict alcohol use as a normal way to solve problems, have fun, or manage
disappointment or stress. There are healthier. more effective ways to solve your problems than
to escape from them. Most of these songs don’t portray the harmful effects or other negative
consequences in a realistic way. What outcome would you expect if a person does not question
the messages that glorify alcohol? #& They might believe what the song says and choose to drink.
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4. Face the Consequences

The negative consequences of underage drinking are not limited to getting in trouble or a DUI arrest.
Alcohol abuse affects every part of life. We are going to play a game called “I'll Pass” to understand
how this happens. The goal of the game is to be the first team to collect four cards in the same
consequence category. Refer to the consequence categories in the “It's All Relative” section

at the bottom of page 14 in your workbook.

Each team will start with four I'll Pass Cards. To start the game, review your cards looking for
scenarios with matching consequences. For example, & Read two consequence cards to the class
and allow students to determine if they match. If you have cards from the same consequence category,
your team will probably decide to collect that particular category. Identify a card that doesn’t
match and be ready to pass it to the next team.

Each team can only have four cards at one time. If the card passed from another team matches
the consequence category your team is collecting, keep it and pass a card that doesn’t match
to the next team. Cards can only be passed one at a time.

When your group has four consequences of the same category, raise your hands.

When | say, “Go,” pass your first card and collect a card from another team. You will have 30 seconds
to read the new card aloud to your group, determine the category of consequences, and identify

a card to pass. After 30 seconds, | will say, “Pass.” This will be your signal to pass a card to the next
group. Are there any questions? % Allow time for students to ask questions.

& Divide the class into seven teams, one team for each Consequence Category. Each team should be at its
own table. Determine which direction teams will pass the cards. Shuffle the I'll Pass Cards and distribute four
cards to each team. Allow time for teams to review their cards and then start the game. To keep the game
moving and teams passing at the same time, alfow 30 seconds between each pass and then say, “Pass.”

Play a second round if time allows.

% When a team has four of a kind, ask the team to read the numbers of their collected cards to confirm they
are all in the same consequence category. The correct categories are listed below. If the cards do not match,
continue playing the game until a team has correctly identified four of a kind.

Academic Physical Legal Financial
312,18 27 1,7,15, 23 2,11,21,28 4,6, 8 26
Neurological Social Consequences for Others

10,13, 17,22 5 14,20, 24 9 16,19, 25

%" Collect game materials.

Before we start doing what others are doing or even purchase a product, how can we make sure our
expectation of what an activity or product will do for us is accurate? # /nvestigate. Exactly; question
your expectations and research ideas, actions, and products to make sure you're consulting reliable
sources and making informed decisions.

Take a minute to consider your own expectations about alcohol. Are your expectations influenced
by the messages you are exposed to in the media or see in society? Or, like the majority of teens
who choose to remain alcohol-free, do your expectations of the drug match the facts?

In our next lesson, we will discuss the negative effects of nicotine use.

% Collect Student Workbooks.
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Looking for More?

Supplemental Activities & Resources

Putting it in Writing
Write a paragraph about one of the following quotations:
“1 would not put a thief in my mouth to steal my brains.” William Shakespeare

"Health—what my friends are always drinking to before they fall down.” Phyllis Diller

“Alcohol is barren. The words a man speaks in the night of drunkenness fade like the darkness
itself at the coming of day.” Marguerite Duras

Home Workout

Ask three people to complete the phrase, “When people drink alcohol, they expect it to make
them feel ," and record their answers. Discuss with each person where they think
the expectation came from and if the expectation is positive or negative. Research and identify
three facts about the effects of alcohol that prove or disprove each expectation. Record your
findings and share them with the people you interviewed.

Into Action
Assign students to groups of four.

Assemble a digital presentation on the design and messaging of alcohol advertisements.

Do an internet search for alcohol advertisements or scan print advertisements and collect them

in a digital slide presentation tool. Be sure to collect enough ads so you have a variety of concepts
to work with. Discuss the design and makeup of the ads. In your discussion, consider the
characterization of the people depicted (if any); the types or style of clothing they are wearing;
and the placement and depiction of the alcohol product. Also consider the following: Does

the ad appeal to emotion? . If so, how and to which emotions? What messages do the ads attempt
to convey about the risks and benefits of using these alcohol products? Do the messages tell the
whole story about alcohol and its use? Include your observations and discussion points in your slide
show presentation. You will then present your findings to the class.

Around Town

Invite a police officer or sheriff's deputy to visit class to discuss the negative consequences of
drinking alcohol. Prepare a list of questions to ask. You might consider the following questions
to ask about your community: How many annual deaths occur due to drinking and driving?
How many annual hospitalizations occur due to alcohol poisoning? How many annual arrests
occur due to drinking? Compile the statistics you collect from the police officer and create

a poster with the information to display in a prominent location at your school.
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NAME:____________________________________

CLASS PERIOD:_______________

1. “Half of Mind” Video Segment (Dr. Aaron White:  Effects of alcohol on adolescent brain.)

Question:  Which part of the brain did Dr. White say is affected the MOST by underage drinking?

______________________________________
[image: image72.emf]
2. Consequences of Underage Drinking

List one of your goals that you’d like to obtain by the time you graduate from high school.
____________________________________________________________________________
____________________________________________________________________________

Name 10 negative consequences of underage drinking.

1.___________________________________
6.________________________________

2.___________________________________
7.________________________________ 

3.___________________________________
8.________________________________


4.___________________________________
9.________________________________

5.___________________________________
10._______________________________

Big Idea Question:

Considering the many negative consequences of underage drinking…What is the connection between goals & underage drinking?

3. “You’ve Been Played”

Even with all the negative consequences of drinking alcohol, some teenagers still choose to drink.  While considering the above statement, choose 4 words to use to complete the following statement...”When adolescents drink alcohol, they expect alcohol to make them feel _______.”

1.___________________________________
3.________________________________

2.___________________________________
4.________________________________

Big Idea Question:

Some people are drawn to alcohol by a positive expectation of what alcohol will do for them.  However, these expectations do not factor in the TRUE consequences of using alcohol.  List 4 things that may help create these false expectations.

1.___________________________________
3.________________________________

2.___________________________________
4.________________________________

As you can see, what we see on TV, in movies/shows, social media, and actions of other people around us contribute to our expectations.  Remember…YOU must assume ownership and accountability to YOURSELF, because ultimately YOU are responsible for the choices that YOU make!  Are your expectations influenced by the messages you are exposed to in the media or things that you see in society?


Time Wasted: Binge Drinking
OBJECTIVES:  The students will be able to:
· Recognize and evaluate the influence of expectations on the decision to consume alcohol

· Identify the physical, mental, social, emotional, and legal implications of underage consumption of alcohol

· Discuss the short and long-term effects of alcohol use on the development of the teenage brain and body

· Analyze the effects of binge drinking

· Discuss the negative effect of underage drinking on achieving goals

· Demonstrate peer-refusal skills in situations involving alcohol

ACTIVITIES:

5.  Half a Mind

6. Consequences of Underage Drinking

7. You’ve Been Played

8. Face the Consequences

PA STANDARDS:

10.3.9 C.  Analyze and apply strategies to avoid or manage conflict and violence during adolescence.
· effective negotiation

· assertive behavior

    10.2.12 D.  Examine and apply a decision-making process to the development of short and long-term health goals.

LEARNING TARGET:  Examine how drinking patterns may lead to drinking habits and the correlation between genetics and alcoholism.  Risks of binge drinking.    
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How would you differentiate between alcohol? 

Use, Misuse and Abuse
Vocabulary

	Binge Drinking
	consuming large quantities of alcohol in a single session, usually defined as five or more drinks at one time for a man, 

or four for a woman.  BAL above a .08




OPENING: Have students complete the Instant Activity and discuss their reasoning 

Discussion questions:

What are the positive and negative reasons? 

 Half a Mind:  

Use DVD of Teens Brain on Alcohol 


Student will see a video by Dr. White.  Have the students refer to the worksheet and fill in what they can during the video.  

Word Association:  Society and Alcohol

The goal of the word association is to have students recognize that many events and activities are strongly associated with alcohol.  See the information in the lesson below to expand.

Consequences of Underage Drinking:  

· Brainstorm negative effects of alcohol on brain and body

· Consequence Ball Demo with a volunteer:  read the instructions in the packet

· Student discussion:   Is it possible to draw your goal again?  Why is it so difficult this time?  

· Teacher:  Consequences of underage drinking: will interfere with a person’s ability to achieve their goal.  
You’ve Been Played:  Influences 

· See worksheet in packet 

· Everyone gets a sticky note or piece of paper and answers the question:  When teenagers drink alcohol they expect alcohol to make them feel ______________  (write one word down)

· On board make a plus and a negative students put sticky notes on positive or negative

· Discussion:  Expectations of drinking alcohol/False expectations

· Media and advertising:  make a list of songs…  

Face the Consequences:  Negative Consequences

· Game of I’ll Pass found in the kit

· It’s All Relative worksheet (bottom of worksheet) 

Closing:  Ticket Out:  List 5 consequences of teenage drinking 
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Vaporware: Effects of Nicotine on the Brain and Body
OBJECTIVES:  The students will be able to:
· Identify various forms of nicotine products

· Define tolerance, addiction and withdrawal

· Discuss the stages of addiction and the associated behaviors of each stage

· Identify short-term, long-term and social consequences of nicotine use

· Apply peer-refusal skills to situations involving nicotine

ACTIVITIES:

9. Smoke Screen

10. Addiction Depiction

11. Peer Influence

12. How did I get here?

13. Vaping video

PA STANDARDS:

10.1.12 D.   Evaluate issues relating to the use/non-use of drugs.

10.2.12 D.  Examine and apply a decision-making process to the development of short and long-term health goals.

LEARNING TARGET:  The highly addictive chemical, nicotine can be harmful to the body in all forms. 
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With a partner discuss everything you know about vaping?

Do all vape products have nicotine? 
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OPENING: What do students know about vaping? Where do they learn that information? 

Discussion questions:

Is there nicotine in all vaping products?  

 Smoke Screen:  

Use the bingo type paper that is in the packet.  The answers are also in the teacher packet.  


Student will work in groups using the game cards to correctly make the T or X shape focusing on Nicotine products
Stages of Addiction worksheet
The goal is to discuss the stages of addiction and includes scenarios. See worksheet. 
Peer Influence:  

· Discuss how each scenario reacted and how peers may influence decisions. 

How Did I Get Here?  

· Fill out the worksheet Taking Inventory

· Use a game board for each 2 students

· Read the directions starting on page 89 of the lesson, students will follow the path given to them.  
Vaping: More Dangerous Than You Think

· Worksheet corresponds to the video. 
Closing:  Ticket Out:  


What new piece of information did you learn about Vaping? 
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Truth or Consequences? – Effects of Marijuana Use
OBJECTIVES:  The students will be able to:
· Discuss the physical, mental, social and emotional consequences of marijuana use

· Discuss the misperceptions of marijuana and its use

· Examine the effects of marijuana on the body, particularly on brain function

· Evaluate the impact of marijuana impairment of goals, activities and occupations

· Discuss the psychological addiction aspects of marijuana use

ACTIVITIES:

14. Clearing the Air

15. Fact Check

16. Arrested Development

17. Rank (if time) 

18. Marijuana Worksheet Think it Through and Consider the Source

PA STANDARDS:

10.1.12 D.   Evaluate issues relating to the use/non-use of drugs.

10.2.12 D.  Examine and apply a decision-making process to the development of short and long-term health goals.

LEARNING TARGET:  Analyze the misconceptions and the negative effects of marijuana use.
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List 2 reasons that people support legalizing use of marijuana

List 2 reasons that people DO NOT support legalizing use of marijuana
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Opening:         List 2 reasons that people support legalizing use of marijuana

                              List 2 reasons that people DO NOT support legalizing use of marijuana

Discussion questions:

Allow for group discussion to the above questions. 

 Fact Check:   


Evaluate their knowledge about marijuana by playing the game called Fact Check. 


Student will work in groups using the game cards to correctly determine if their perception matches the scientific facts about the drug.  Follow the game directions in the lesson description. 

I attached a copy of the Fact and Fiction Cards for reference: I gave out as info for students. 

Arrested Development: Print from the book not a reprint

Hand out the worksheet Effects of THC on the brain, there is a DVD link to the brain. (does not have to be used). Review the parts of the brain and their purpose. Have students answer the questions related to the chart.  Complete the Goal Post
Rank:  I did not do this part. See lesson if you wish to do this part.   

Think It Through/Consider the Source: 


There are 2 worksheets for this activity.  Follow the directions on the worksheet. 
Closing:  If you were producing a PSA for the middle school about the effects of marijuana; what 3 facts do you think are most important for middle school students to know.   
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Marijuana Facts

FACT: Marijuana is addictive.

Delta-9-tetrahydrocannabinol (THC) is the main active ingredient in
marijuana. It stimulates brain cells to release the chemical dopamine,
artificially causing a feeling of pleasure. The “high” feeling it creates is
one of the reasons some people use it again and again, which can lead
to addiction. And the younger you start, the higher your risk for addiction.
About one in six teenagers who smoke marijuana will become addicted.

FACT: Marijuana use can negatively affect your performance
in school and athletics.

THC affects many parts of the brain, including those that control memory and movement.
Marijuana users may experience the following:
* problems with learning and memory

« distorted perceptions (sight, sound, time, touch)

-~
* impaired motor coordination

* increased heart rate . N
* loss of interest and motivation

FACT: Driving under the influence of marijuana is dangerous.

Safe driving involves good concentration, judgment, and reaction
time. Safe drivers must also be alert and have good coordination.
Smoking marijuana—and mixing it with even small amounts of
alcohol—negatively affects all of these necessary skills. In fact, up to
14 percent of the drivers who die in car accidents have marijuana or
both marijuana and alcohol in their bloodstreams.

LIS GTETERH  Considering the scientific facts above, study the following
scenarios. Look for marijuana myths and answer the questions on separate paper.
Apply facts regarding the dangers present in each situation.

1. Two members of a high school football team are nervous before a big game. A friend gives
them a joint and tells them it will help them calm down before the game. What are the risks
involved for these two teammates? What about the team as a whole?

2. Ayoung man wants to smoke marijuana with his date before going to a movie. He tells her it
will “open her mind” and enhance her understanding of the film. He will be driving her home
afterward. What do the facts tell you about the dangers involved in this scenario?

3. Astudy group gets together to prepare for an important test. During a study break, one
member pulls out a joint and offers to share it with anyone who wants to join her. What do
the facts tells you about the risks?
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marijuana because it is “fake weed.”

Answer: Fiction

Synthetic marijuana, or Spice, is essentially
a poison with unpredictable effects. Spice
users report side effects including vomiting,
confusion, and hallucinations. It has been
linked with heart attack and death.

Fact or Fiction? Marijuana use during
pregnancy does not affect the developing fetus.

Answer: Fiction

A pregnant woman who regularly uses
marijuana may give birth prematurely to an
undersized, underweight baby. Studies also
suggest that prenatal use of marijuana may
result in birth defects, mental abnormalities,
and increased risk of leukemia in children.

Fact or Fiction? Marijuana smoke is safe.
Answver: Fiction

The smoke from marijuana contains some

of the same cancer-causing substances found

in tobacco smoke. The heat alone from one
marijuana joint equals the heat of 20 cigarettes.

Joint Effort Card

Fact or Fiction? Marijuana use suppresses
the appetite.

Answer: Fiction

THC, the mind-altering substance in marijuana,
increases the appetite, causing the “munchies.”
The increased appetite often results in weight
gain not weight loss.

Fact or Fiction? Marijuana use does not
interfere with athletic performance.

Answer: Fiction

Marijuana affects timing, movement, depth
perception, and coordination, which can
negatively affect athletic performance.

Fact or Fiction? Marijuana use does not affect
academic performance or achievements.

Answer: Fiction

Students who use marijuana often get lower
grades and are more likely to drop out of high
school than students who don‘t use marijuana.

Fact or Fiction? Marijuana users always know
what to expect when they use the drug.

Answer: Fiction

The effects of using marijuana can be
unpredictable. Marijuana can affect each
person differently depending on genetics,
marijuana potency, experience with the drug,
and how it’s taken.

Fact or Fiction? Marijuana bought from a
dealer is pure and contains no other substances.

Answer: Fiction
Marijuana dealers often secretly lace the drug

with other substances including the chemical
in bug spray, LSD, and cocaine.
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Answer: Fiction

Hollywood spends a lot of money making fake
vampires and aliens look real; they do the same
with marijuana and other drugs.

Fact or Fiction? Marijuana is harmless because
it is natural.

Answer: Fiction

Many drugs are derived from plants: tobacco
from the tobacco plant; cocaine from the coca
plant; and heroin from the poppy plant. All
of these plants are natural, but none of these
drugs is harmless.

Fact or Fiction? Smoking marijuana slows
the heart rate, so it's relaxing.

Answer: Fiction

Marijuana increases the heart rate by 20-50
percent shortly after smoking. This effect
can last up to 3 hours. An increased heart

rate can reduce blood supply to the heart
as well as cause chest pain.

Fact or Fiction? Marijuana is not addictive.

Answer: Fiction

Addiction can be physiological or psychological.
Regular users of marijuana become
psychologically addicted to marijuana.
Emotionally and mentally, users feel they need
to be “high.” Heavy marijuana users can
become physically addicted and may experience

unpleasant withdrawal symptoms without
regular use.
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The Evidence Speaks for Itself:  Prescription, OTC and Street Drugs
OBJECTIVES:  The students will be able to:
· Differentiate healthy and unhealthy risks and predict their outcomes

· Incorporate risk management in the Decision-Making Skills

· Compare harmful effects of using prescription and OTC drugs to those of street drugs

· Discuss the addictive and harmful effects of prescription, OTC and street drugs

· Discuss the physical, psychological, social and emotional consequences of use of these drugs

· Differentiate appropriate use and misuse of prescription, OTC and street drugs

ACTIVITIES:

19. Running the Risk
20. Prescription, OTC and Street Drugs

21. Crime Scene Investigators

22. Chasing the Dragon: Video 

PA STANDARDS:

10.1.12 D.   Evaluate issues relating to the use/non-use of drugs.

10.2.12 D.  Examine and apply a decision-making process to the development of short and long-term health goals.

LEARNING TARGET:  Establish a clear perception of harm of prescription drug abuse and build protection within the student that can mitigate the risk of abuse or accidental misuse. 
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Define a risk

Why would taking a risk be beneficial?
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OPENING:                                                Define Risk? 

Why would taking a risk be beneficial?

Running the Risk: 
· Hand the worksheet: What is your risk taking style, and have students complete the questions and total their scores.  Use the book to make copies, quality will be better on the worksheet.
· With a partner use worksheet: Running the Risk. Students will analyze the positive and negative outcome of a risk and determine if it is reasonable. 

 Crime Scene Investigation:   

Directions for this activity are in the lesson description. Make sure you have the Forensic Files for the activity. 
Chasing the Dragon: 

Show video and have student’s complete worksheet that will guide them through the video. Should watch the video first, very powerful video.
 The pamphlet for this video is located on the udrive in the folder Lesson 9 information.  
Closing:  
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What's Your Risk-Taking Style?
at’s u !

Read each statement and circle the letter of the action you would take in the situation. Use the Scoring System at the bottom |
of the page to calculate your answers. |
I
I

1. Your friend wants to go skydiving for his birthday. You...
A. decline the invitation and watch a movie at home instead.

B. join the party but stay on the ground to video his amazing descent back to earth.
C. are the first one out of the plane.

2. You have an exam at 8 a.m. tomorrow and a party to attend tonight. You... i
A. stay home to study. |
B. attend the party until your curfew and then go home to sleep because you've already studied.
C. skip the studying and party until the exam starts.

3. You're walking to your friend's house for dinner and you're really late. At the intersection, the crossing signal ‘
changes from “Walk” to “Don‘t Walk”. You...

A. stop at the hand- always stop at the hand!

B. stop and wait. You're late anyway. Plus, you could hustle a bit more once you cross the street.
C. sprint across the intersection and hope for the best!

4. You're feeling gutsy lately, so you dye your hair a wild color. Then, you remember your very “traditional” |
grandmother is coming to visit. You... ;

A. immediately dye it back.
B. wear a hat to spare your granny’s heart and remove it after she leaves.
C. add a turquoise streak and declare your right to be an individual.

5. You're trying to get to the lodge at the top of the mountain, and there are three routes to choose from.
Which route do you take?

A. The longest route that follows the well-lit, paved road up the mountain.

B. A quicker route that takes you through the woods, but you have to scale bluffs on the side of the mountain.
C. The quickest route that crosses a rickety bridge over a deep.cariyon. s

6. Tonight is the school talent show. You are...
A. watching safely from the audience.

B. waiting backstage to perform a lip sync to your favorite song with your friends.
C. backstage eagerly waiting to perform your solo act.

7. You are out having a great time with your friends, and they suggest going to grab
something to eat. You want to go, but you will probably miss your curfew. You...
A. go home immediately. You never miss curfew. .
B. contact your parents in hopes of securing more time out With your friends.
C. think curfew, shmerfew. Pancakes at midnight rule!

8. Your friend invites you to go on a summer batkpacking trip across a foreign country you know nothing about. You... i

A. decline the offer and spend the summer watching reruns of your favorite TV show.
B. spend time researching the country before giving your friend an answer.
C. pack your backpack and tell your parents good-bye.
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Practice calculating risk by identifying the potential benefits and negative consequences for each activity below. Write the
benefits under the plus sign and the negative consequences under the minus sign. Then, based on your calculations, determine
“if the rlsk is reasonable or not. Write your answer on the Ime provided.

Introducing yourself to someone new. )
+  Meet Someone great; Buid a new friendship or relationship

= The person doesn't like you: Rejection

Answer: ke“So_WAMf

Taking up an extreme sport like snowboarding or bungee jumping.

4=

Answer:

Admitting that your opinion is different from the people you want to be accepted by the most.

+

Answer:

Taking an illegal street drug for the feeling of excitement or danger.

-+

Answer:

Taking someone else’s prescription drug to find out what would happen.

=+

Answer:
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and Street. Brugs

Use these charts to help you complete your Drug Identification Report. The first chart outlines the effects of the abuse
of street drugs. The second chart outlines the effects of the abuse of prescription and over-the-counter drugs.

Anxiety
Dry mouth

Erratic and violent
behavior

Hallucinations

Increased body
temperature

Increased energy level
Irritability

Loss of appetite

Severe dental problems
Skin sores

Sweating

Anxiety
Dilated pupils
Dry mouth

Increased body
temperature

Increased energy level
Irritability

Loss of appetite
Sweating
Tatkativeness

Anxiety
Dilated pupils

Erratic and violent
behavior

Iincreased body
temperature

Increased energy level
trritability

Loss of appetite
Nausea

Panic attacks
Sweating
Talkativeness

Constipation
Confusion

Decreased
respiratory rate

Drowsiness

Itchy skin

Nausea

Slurred speech
Suppression of pain
Vomiting

;
I
|
H
;
?
|
|
!
|

Blurred vision
Dry mouth
Hallucinations

Increased body
temperature .

Increased energy level
Loss of appetite
Muscle tension in jaws

Nausea

Sweating
Teeth grinding
Urinary retention

5
R

Confusion

Decreased
respiratory rate

Dizziness
Drowsiness
Loss of coordination

Impairmerit of memory
and judgment

Nausea

Slurred speech
Urinary retention
Vomiting

Confusion

Decreased
respiratory rate

Drowsiness

Dry mouth

Itchy skin

Loss of coordination
Nausea

Slurred speech
Suppression of pain
Sweating ~

Urinary retention
Vomiting

Warm flushing of skin

Blank stare
Blurred vision
Confusion
Dizziness

Nausea

Rapid heartbeat
Slurred épeech
Sweating
Urinary retention
Vomiting
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Your forensics team has been assigned to a new case to determine the drug of abuse implicated in a recent crime. Complete
the Drug Identification Report on this page to help you review the various pieces of evidence given to you by your teacher.
Use the charts on the previous page to help you draw your conclusions. Include your Case File Number on your report.

Anytown Police Department
678 Main St.
Hometown, PA 12345

Drug Identification Report

Case File #

Incident Report

Possible Substances of Abuse:

Conclusion

©® Mendez Foundation
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Conflict Escalator Video Answers


8.  Violence/Death


7.  Using a weapon


6.  Fighting with crowd


5.  Blaming


4.  Calling sister


3.  Pushing/Shoving


2.  Yelling


1.  Comment about a flower pot





Call the other person by name














Use a calm voice








Relax your body





Use words like: Let’s, We and Our





Ask to hear the other point of view





Attack the problem, not the person





Brainstorm together





These tips can be helpful BUT sometimes you just have to:


Walk Away





Treat the other person the way you want to be treated
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